


This framework was followed by the principles and parameters
model and the minimalist program, also formulates by Chomsky.
Specification of what constitutes "innate capacity" in language acquisition
~ has been revised to include more abstract notions of general principles
and constraints that are common to all human languages as part of
Universal Grammar. The minimalist program adds distinctions between
lexical and functional category development, as well as more emphasis
on the acquisition of feature specification as a part of lexical knowledge.

2.2 External focus:

The most important linguistic frameworks contributing to an
external focus on SLA are categorized within functionalism, which dates
back to the early twentieth century and has its roots in the Prague school
of Europe. They differ from the Chomsky frameworks in emphasizing the
information content of utterances, and in considering language primarily
as similarities and differences among the world's languages and relate
these to sequence and relative difficulty of learning. Some emphasize
acquisition as largely a process of mapping relationships between
linguistic functions and forms, motivated by communicative need, and
some emphasize the means learners have of structuring information in L.2
production and how this relates to acquisition. Approaches based on
functional frameworks have dominated European study of SLA and are
widely followed elsewhere in the world.

Psychologically, there have been three foci in the study of SLA from a
psychological perspective: languages and the brain learning processes,

and learner differences. &a LW&V\\Ai SIVEN
2.3 Language and the brain:

The location and representation of language in the brain has been

of interest to biologists and psychologists since the ninetieth century, and
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the expanding filed of neuro linguistics was one of the first to influence

cognitive perspectives on SLA when systematic study began in the 1960s.

Lenneberg (1967) generated great interest when he argued that there is a
critical period for language acquisition which has are urologicalbasis and
much age-related research on SLA is essentially grounded in this
framework. As we will see in chapter 4, exploratory procedures
associated with brain surgery on multilingual patients, as well as the
development of modern noninvasive imagine techniques, are dramatically
increasing knowledge in this area learning processes.

The focus on learning processes has been heavily influenced by
computer based information processing (IP) models of learning, which
were established in cognitive psychology by the 1960s. explanation of
SLA phenomena based on this frame work involve assumptions that L2 is
a highly complex skill, and that learning L2 is not essentially unlike
learning other highly complex skills. Processing itself (of language or any
other domain) is believed to cause learning.

A number of approaches to SLA have been based on IP, including
several that will be discussed in chapter 4. They have been especially
productive in addressing the question of how learners acquire knowledge
of L2, and in providing explanations for sequencing in language
development. Process ability is more recently developed framework
which extends IP concepts of learning and applies them to teaching
second languages.

Connectionism is another cognitive framework for the focus on
learning processes, beginning in the 1980s and becoming increasingly
influential.

The study of SLA is not considering language learning to involve either
innate knowledge or abstraction of rules and principles, but rather to
result from increasing strength of associations (connections) between
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stimuli and responses. Because this framework considers frequency of
input an important causative factor in language, it is also providing a

theoretical base for research on language teaching,

24 Lea_rner differences

The focus on learner differences in SLA has been most concerned
with the question of why some learners are more successful than others. It
arises in part from the humanistic framework within psychology, which
has a long history in that discipline, but has significantly influenced
second language teaching and SLA research only since the 1970s.

This framework calls for consideration of emotional involvement
in learning, such as affective factors of attitude, motivation and anxiety
level. This focus also considers biological differences associated with age
and sex, as well as some differences associated with aspects of
processing.

Socially, some of the frameworks that categorize within a social
perspective can also be considered linguistic, since they relate to
language form and function, some can also be considered cognitive, since
they explore learning processes or attitude and motivation.

They all emphasize the importance of social context for language
acquisition and use - there are two foci for the study of SLA from this
perspective: micro social and macro social.

2.5 Micro social focus:

The concern within the micro social focus relate to language
acquisition and use in immediate social contexts of production,
interpretation, and in interaction. The frameworks provided by variation
theory and accommodation theory include explanation of systematic
differences in learner production which depend on contexts of use, and
they consider why the targets of SLA may be different even within
groups who are ostensibly learning the same language. Vygotsky's



sociocultural theory also contributes to this focus, viewing interaction as
the essential genesis.
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3. L1 versus LL earning}xcquisition
This brief comparison of L2 learning is divided into three phases

1. The first: is the initial state which many linguists and psychologists
believe includes the underlying knowledge about language structures
and principles that is in learner's heads at the very start of L2 on L1
acquisition.

2. The second phase, the intermediate states, covers an stages of
basic language development this includes the maturational changes
which take place in what I have called (child grammar) and the L2
developmental sequence which is known as learner language ( also
inter language or IL) . For this phase we will compare processes of L1
and L2 development, and then compare the conditions which are
necessary or which facilitate language learning.

3. The third phase is the find state which is the outcome of L1 and L2
learning.

A simplified representation of these three phases is inciuded in the
following Diagram 1, along with a listing of some major points of

contrast between L1And L2 learning which we will consider below:



Diagram 1 first vs. second language development

L1 L2

Intermediate states

Child grammar Learner language

Basic processes

Maturation Transfer

Necessary conditions

Input Input

Reciprocal interaction

Facilitating conditions
Feedback
Aptitude

Motivation

Instruction

Final state

Native competence Multilingual competence

In the initial state in children's minds for L2 almost certainly is
innate capacity to learn language , it is not at all certain whether or not
such natural ability is part of the initial state in order learners for L.2
acquisition chance , some linguists and psychologists believe that the
genetic predisposition which children have from birth to learn language
remains with theme throughout life and that differences in the find
outcome of L1 and L2 learning are attributable to other factors.

There is complete agreement however that since L2 acquisition
follows L1 acquisition, amajor component of the initial state for learning

mast be prior knowledge of L1. This entails knowledge of how language



(in general) work as well as amyriad of language — specific features
which are only partially relevant for production of the now L2 this prior
knowledge of L1 IS responsible for the transfer from L1to L2 during
second language development which will consider as part of the second
phase of L1 versus learning.

L2 learners also already possess read- work knowledge in their
initial state for language Acquisition which children lack at the porit they
begin learning their L1. This has come with cognitive development and

with experience by virtue of being older. (Savile M. ,2006 : 16,17 ,18 )
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Conclusions

This research concluded that second language acquisition is the
study of how second languages are learned. It is the study of how learners
create a new language system with only limited exposure to a second
language.

It is concluded that acquisition is more important than learning. In

order to acquire, two conditions are neceséary. The first is
comprehensible (or even better, comprehended) input containing
structures a bit beyond the acquirer's current level, and second, a low or
weak affective filter to allow the input "in". This is equivalent to saying
that comprehensible input and the strength of the filter are the true causes
of second language acquisition

It presented the importance of second language acquisition (SLA)
theory with some definitions and implications.

Finally, it shaded the light on the difference between first and
second language acquisition.
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